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Abstract
This article summarizes the authors’ objectives 

and plans for improving and innovating college level 
English language learning and education in Japan by 
focusing on autonomous mutual learning process 
among Japanese learners of English.

Japanese Ministry of Education, Culture, Sports, 
Science and Technology, in conjunction with Ministry 
of Economy, Trade and Industry and Prime Minister’s 
Office, has set up initiatives for “Global Human 
Resource Development.” Among various measures 
proposed or under discussion is a suggestion to 
incorporate TOEFL, or its equivalent, as part of 
university entrance examination procedures. The 
authors have various test results among university 
students at different proficiency levels, most notably 
those with Versant English Test, an automated test of 
spoken English which measures test takers’ command 
or mastery of English in real-time interactive settings. 
Versant English Test results are compared to the
results of Oxford Quick Placement Test, which 
measures acquisition of grammar and vocabulary in 
reading tasks.

We will discuss several issues regarding the 
challenges in the way students learn English at high 
schools and resultant gap between knowledge and
performance. We will investigate some of our earlier 
findings regarding how interaction helps students learn 
to use English in conversational settings and explore 
what we can do in classroom situations at university 
English language classes in terms of autonomous 
mutual learning of English.
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1 VET OQPT CEFR  

 

CEFR Level VET OQPT 
Total 

A1  2 ( 2%) 0 ( 0%) 
A1 29 (31%) 1 ( 1%) 
A2 51 (55%) 7 ( 8%) 
B1 6 ( 7%) 51 (55%) 
B2 4 ( 4%) 31 (33%) 
C1 1 ( 1%) 3 ( 3%) 
C2 0 ( 0%) 0 ( 0%) 

 
2 VET OQPT CEFR  

 

CEFR Level VET OQPT 
Total 

A1  35 (41%) 0 (0%) 
A1 48 (57%) 8 (9%) 
A2 2 (2%) 66 (78%) 
B1 0 (0%) 11 (13%) 
B2 0 (0%) 0 (0%) 
C1 0 (0%) 0 (0%) 
C2 0 (0%) 0 (0%) 
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2015

 

 

That’s all. Thank 
you.

 (Harada et al., 2013)

That’s all. Thank you.
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1  49.5 39.6 16.2 

2  27.0 42.3 3.6 

3  9.0 14.4 50.5 

4  10.8 0.9 0.0 

5  0.0 0.9 0.0 

6  1.8 0.9 0.9 

7  1.8 0.9 28.8 

  100.0 100.0 100.0 

4  

 

     
1  40.0 22.0 4.0 

2  24.0 44.0 0.0 

3  8.0 20.0 56.0 

4  10.0 4.0 0.0 

5  2.0 0.0 2.0 

6  16.0 8.0 6.0 

7  0.0 2.0 32.0 

  100.0 100.0 100.0 

 

 

 

 

1 
 

2 
 

3 
 

4 
 

5 
 

 
 

 
5  

 
1 2 3 4 5 

 9.0 9.9 7.2 9.9 7.2 
 40.5 27.0 20.7 2.7 0.9 
 34.2 42.3 41.4 1.8 4.5 
 9.9 12.6 18.9 21.6 15.3 
 1.8 1.8 0.9 59.5 68.5 
 4.5 6.3 10.8 4.5 3.6 

100.0 100.0 100.0 100.0 100.0 
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6  

 
1 2 3 4 5 

 24.0 20.0 22.0 18.0 8.0 
 16.0 24.0 18.0 24.0 2.0 
 16.0 14.0 18.0 12.0 4.0 
 38.0 30.0 26.0 12.0 6.0 
 6.0 6.0 10.0 30.0 80.0 
 0.0 6.0 6.0 4.0 0.0 

100.0 100.0 100.0 100.0 100.0 
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