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Assigning thematic roles to noun phrases in a transitive sentence by
Mandarin-speaking children
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Abstract

The previous research (Jiang & Haryu, 2009)
demonstrated that Mandarin-speaking two-year-olds
were able to map a transitive sentence to a causative
event rather than to a non-causative event, although
Mandarin Chinese allows argument-dropping and
children frequently hear one-argument sentences that
describe a causative event. The present research
explores whether Mandarin-speaking children of the
same age range can also assign thematic roles to noun
phrases in a transitive sentence utilizing word order.
The results suggest that Mandarin-speaking
two-year-olds are able to utilize word order to interpret
transitive sentences containing novel verbs.
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