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Teachers’ approach in introducing classroom ground rules
out of class contexts
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Abstract

We Characteristics of teachers’ approaches in sharing
ground rules (GR) for discussion were examined from
the perspective of relationships in a homeroom activity
out of class contexts. First graders’ interactions in a
homeroom activity was interrelated by coding and
interpretive analysis. The results were as follows: In
the homeroom activity, the teacher encouraged the
children to use GR through ideas and norms discussed
in the homeroom activity as the 3frameworks of GR
(Self control of behavior, Active engagement with
others, Understanding self and others through
interaction) to review the conversation and behavior.
The teacher created the opportunities to learn the
3frameworks of GR, in a reciprocal relationship with
the children, changing the topics flexibly, according to
the conditions and the responses of the children.
Keywords — ground rule, classroom discourse,
coding and interpretive analysis, first graders
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